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Journey to Reading

Dyslexia Easy

5.0%

Relatively Easy
35.0%

Difficult
40.0%




End the predictability...

If | don’t learn to read by
end of 2nd grade, | am at
risk of not graduating
from high school?.
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NRP Findings Summarized

The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)

[Lancuace comprenEension ] Skilled Reading-
BACKGROUND KNOWLEDGE fluent coordination
of word reading and

VOCABULARY KNOWLEDGE ,
LANGUAGE STRUCTURES = = comprehension
VERBAL REASONING processes
LITERACY KNOWLEDGE

IWORD RECOGNITION I
FPHON AWARENESS
QECODING (and SPELLING)

SIGHT RECOGNITION

Reading is a multifaceted skill, gradually acquired over years of instruction and practice.




The 5 Big Ideas in Reading

Phonemic
Awareness

The ability to
identify and
manipulate
units of sound
in oral
language.

Phonics

Letter/sound
relationship
between
reading &
spelling

Accuracy
and Fluency

Fluency is the
ability to read
a text
accurately and
automatically

Vocabulary
Development

Knowledge of
words and
their meanings

Comprehension

Understanding
and making
meaning from
reading



Implementation of the North
Carolina Read to Achieve Program

North Carolina Read to Achieve



Excellent Public Schools Act

§ 115C-83.1A. State goal.

The goal of the State is to ensure that every
student read at or above grade level by the end
of third grade and continue to progress in
reading proficiency so that he or she can read,
comprehend, integrate, and apply complex texts

needed for secondary education and career
success.



MOVING FORWARD: Students First in North Carolina

The Excellent Public Schools Act
@ving Literacy and Ending Social Prou@

B Improving School Performance and Accountability

M Providing Calendar Flexibility and Support
M Providing State Employee Literacy Volunteer Leave Time

B Developing and Retaining High-Quality Teachers

Excellent Public Schools Act Pagel




Facilitating Early Grade Reading Proficiency

* Formative and Diagnostic assessments for K-3
students (including progress monitoring)

* Instruction reflects research in reading (Big 5)

« Develop relationships with outside agencies



North Carolina General Assembly’s Read to Achieve Program
Grade Level Implementation Plan

Goal: The goal of the State is to ensure that every student read at or above grade level by the end of third

K w1 Jw( 2 w3 |mw[ 4

Personalized Education Plans (PEP) with Evidence Based Instructional Supports y
Notifications to Parents and Guardians 31 /4t

transition class
or accelerated

reading class

Formative and Diagnostics

Kindergarten Entry Assessment Begin Portfolio Mid-year
promotion

Retention/Elimination
of Social Promotion

Annual Reporting: Accountability Measures (LEAs and DPI)

* Website Reading Development for Retained Students
* Report Reading Interventions to SBE e Summer Reading Camp

* SBE and DPI Technical Assistance * Plan for Reading at Home (if retained once)
* Supplemental Tutoring (if retained twice)

G.S. 115C-83.1A-|



What is mCLASS Reading 3D?

@CLASS Reading3p

oy
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Purpose of mCLASS Reading 3D™

* |[dentify students who struggle to develop proficient
literary skills and

* identify areas of student need.
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MCLASS® Reading 3D™ mCLASS

assesses the
Big 5!

Reading 3D consists of eight literacy measures

Six DIBELS Next measures

LNF, FSF, PSF, NWF, DORF, Daze
+
Two Early Literacy Diagnostic measures

TRC and WR

A balanced approach to reading assessment
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Who, When, How Often, What?

Benchmark
All students in grades K-3

Multiple measures

Three times a year

DIBELS & Text Reading Comprehension (TRC)
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K(BOY)
K(MOY)
K(EOY)
1(BOY)
1(MOY)
1(EQY)
2(BOY)
2(MOY)
2(EOY)
3(BOY)
3(MOY)
3(EOY)

What and When?

FSF

*LNF

PSF

NWF

DORF

DEVL)

Required for PC through E,

WR

optional for
upper levels even though

hand/screen
icon continues to appear

TRC
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Foundational Skills Benchmark Goals

Odds of Achieving

Status

Subsequent Benchmark Goals

Next Steps

At or Above
Benchmark

At
. Benchmark

Below
Benchmark

Well Below

‘ Benchmark

90% - 99%

70% - 85%

40% - 60%

10% - 20%

Student is likely to make adequate
progress with effective core
instruction.

Student is likely to make adequate
progress with core instruction.

Student is likely to need strategic
support to make adequate progress.

Student is likely to need intensive
support to make adequate progress.

Data is only valuable if we use it to change student outcomes!
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DIBELS Composite Score
Calculation

brds Correct +

Composite Score might be a —
warning sign, but it does not
help you make instructional

decisions.

= DIBELS Cb\ /\\
www.dibels.com/next/dow \ / s/DIBELS J enchmarkGoals.pdf




Text Reading Comprehension
(TRC)

How is it administered? What does it tell us?
e Administer a running record. e Can students read a leveled text
e Ask students to answer oral questions, fluently & accurately
retell the text and answer written e (Can students answer oral and
qguestions. written questions about the text?

e The instructional “level’ of the
student



Home Connect Letters

. e
mCLASS® Literacy Progress Report Ry
[[or———
@ MeedsMost Supgont 1 Wy is Rodinson being tested? : What can | do? Activities for Robi
What does Biis mean? | The teacters and admintmraters ot cor schoel wast : To rweziorrs what
’ L P P — Robiason i loarsing = Even if o Bave just & few mananes each day, pos may be surprioed by bow mach pos o belp Robausen learn 5o read Heve are some
To react grade dvel expectassss, ! our schocl waet 4 twst calied DBELL. whack st Sor : cbod. you cax read auvines we recommend based o6 Rob@son's most recent mCLASS resding wst Moot of Dese acavines caz be d:0¢ j65 DUt anywhers.
Fobisice candi o peat taal 1 Dywamac inchcasors of Rask: Barty Litwracy Sl o esasmie - TepeSer every Lay & Feel free to change them & bit to match Rebmoon’s taserests o7 2 8t yoer schedsie

2000 practoe. Doch 4l scheol asd | how many Eepoctant reading st ReWason has inarned. tere

oz '

What are the skilis Robinson should learn to become a good reader?

Phonemic Awaremess
Hearag st aseng soumdy 1 peden womts

Phonics
Kairwtng Lownds of lorieey 40l Mnndag vl wTimes werdl
meusered by DISELS Seesense Word Nusncy (WWT)

G ..
30wt e Smple weolt By el e soh o)
iy wod 1 25 o - and Do A werd?

0] Accurste and Fluest Reading
Reading word: = starws eaxdy. quickly. and cormecty
meuzered by DIBILS Oval Raadiag Nasary (DORT)

[
nel o O wonthn 4 wry et !

MCW
Raadag fr rom prodecios. the arisite goa of readag i
measered by Test Roading snd Compredensien (TRC)

We i b Peranne Rdbiinw | [luismtin yon arvees bes maese
Pndents shunald have (e sl by the mubfie of 30 grade

“-—-——

Pasdrg wher sourcn ﬂw_h-\

.
C O e [
1 L]
Hesderg whom wordy (W Whowe Worss Smad

d- el
h-'nh-w'uﬁﬁ
Ll
e e
- L ]
Peadng e acouracy DORY)

d’ﬂ-—-—‘—.

'
aractons wadeg wew TR

Kzowing secnds of letters aad sounding oot wriths werds

Coant the Somndh

Halp your hild count e passber of sounds i werds. Buve poer child find pletsws of twe-
2 Suwe-soeed weeds. Put the same samber of markers [ooint, bocks, et ) sepresetiag
the sounds snder B pictiew. Nave pour child touch & &ferent marker &1 be or e sps
sach 30and, Some xeas Sor prares are fisd (5 sounds ) bp (3 seeads). sboe (3 1ounds) and
e camber Sve (3 sounds)

Roadizg azd Lovtemng

Listes 43 poar child reads words and bocks bum school Be patist 43 your child praction.
Before Seiping ham o7 Ber prosesnce snfamilier or &foek werds, wir 20 1e ¢ your chid
Ties 0 Agare 0w bow ey are prososnced. Alew your child t wy and seend sat
wnfambier words. Tell your cidd how proud you are when be or she caz read sew words.

Mcm
" Unterstanting the st the timate posi ofreading

Saw B Cover
Show B cover of G book you wv abost to Teed together. Read Bhe tde sload Nave pour
chid sy e tede. Ak “What do you thick B book s sbout” Wiy o you Sk thar™

We e working Sard 00 ensere Bt Kodinosn's Gerwiopment 5 98 LANpet for FS00ess. 4nd W thank 705 13 7our efiorts at Some. Togrier
we will belp Robenson become 3 sacoessdul reader,
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Web Reports

Amplify.

Class Summary

Composite Score
Reading Levels

LASS® mCLASS®
DIBELSN xt® || Reading 3D™

Demo Teacher260 PFE&#4 m

mCLASS

mCLASS®
Math

mCLASS®
QuickPad™

m QuickPad"

Harcourt Elementary
2014-2015

Storytelling still mattersina

high-tech world

| i Time of Year View
Key
Sorting

Student Summary
Benchmark Goals

Probe Detail
Probe Marking
Probe Behaviors




Web Reports Overview

Provides data to guide instruction

@cLASS Reading 3P

v Dikvrivwe s P el - |

ey Scores
MBELS Hex Aavdng A0

_mOY.  woY.  Far oo nny oY

T P e SackeP Tl oy ok Led  wekglew Rty law st M Liney

Reading Levels

History
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[ ]
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:1‘“ g Graphs
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@ [ ] [2] e 3* B’ St —4Q

- Support Levels
e o o - L "

(5] e @ - o

o o o - Response Patterns
@ @ @ e s B

- —— Motivation
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Are students responding to
core instruction?

e Are 80% of students at benchmark?
e Are 80% of subgroups at benchmark?

22



Comprehension + Structured Phonics

1 55 2.
Phonological " Ii:% J
Awareness K 1 ] COZem
Recognition K e ] 1 2

s (LS




Where are strengths and what
skills are missing?

Phonemic Accuracy ocabular Comprehension
Awareness and Fluency ¥ -
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Pattern of Skills - Use in WCPSS

Pattern of Skills

The purpose of this document is to support teams and teachers to effectively use Universal Screening dats to determine where, within the
components of literacy development, s student/s is working in order to plan targetad instruction/intervention.

SR &
Diractiona: Sagin with most foundational skil at bottam of chart- Phonemic Awareness . Folow chart upward using data noted D)‘m . Sea notes below chan.

Pattern of Skills Intervention Focus. Diagnostic Assessment

Skilled Reading

From Riley-Tillman. Burns, & Gibbons (2013} sdapted by WCPSS IS 2018




Why this data in K-37?

“You do an intervention with a second grader,
you’re changing direction on a speedboat, but
when you do an intervention with a fifth
grader, you're changing direction on an oil
tanker.”

Catherine E. Snow,
Professor of Education,
Harvard Graduate School
of Education
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Why this data?

The right kind and quality of instruction delivered with
the right level of intensity and duration to

the right children at

the right time.

-- Joseph K. Torgesen, Catch Them Before They Fall (1988)
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Available: Now What?

Mary C Cooper  ~ ﬁ i ? Now What? «

Home Connect

Grade 1 -

ftem-Level Advisor

DIBELS Next® Reading 30®
Small-Group Advisor

MOy nwrCLS »  NwrWWR)»  oporrFFlu. b DORFAcCC. b DORF Retellp TRC » WR

~  Comp. Score Goal 42 Gosal 8 Goal 23 Goal 78% Score

Small-Group
Advisor




mall Group Advisory Activities

‘Year: |EOY |+ | Measure1: | DORFAcc. |+ | Measure 2: | TRC |~

eading of Connected Text (DORF Acc.)
¢ >96

5 i Group 2 g Group 3 g
llu |x s3

31 Group 5 B Groups =]

- —
1 KE : iAaw

gr Group 8 g Group 9 E
g -
L fm A=

(]

Set Aside Benchmark/
Proficient Students

8

R

IR

s e e

E Ching Jones

Reinforcement Instruction for Group 3
TRC - Fiction

Character and Setting

(¥ Kiwiand King (Level 1)

(¥} Jack and the Beanstalk (Level 1)

Compare and Contrast

() Good Friends (Level 5)
¥ Underthe Big Top (Level 5

Making Inferences
[¥) Hansel and Gretel (Level 9)
) Wishes Come True (Level 9)

Plot and Sequence
[¥) Hermie the Crab (Level 3)
[¥) Divide and Subtract (Level 3)

Problem and Solution
[¥) Ants Go Marching (Level 7)
(¥ Making the Team (Level 7)

TRC - Non-Fiction
Author's Perspective, Point of View and Story
Purpose
(¥ Home Sweet Home (Level 10)

Cause and Effect
() World of Gardens (Level 4)
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Progress Monitoring

Skill-specific, frequent, ongoing assessment of at-risk students

Is progress sufficient? Is the student responding to instruction?

30



Progress
Monitoring
Frequency

Blcacaca

Monitoring student progress, as part of the continuous cycle of instructional improvement, is an
ongoing practice that helps teachers use data to evaluate the effectiveness of their instruction
and inform their instructional decisions. Listed below are the recommended guidelines, from the
assessment authors, for collecting formative assessment data, as well as questions to consider
in determining the next steps in responsive instruction.

Assessment Benchmark Recommended Schedule Guiding Questions for
Level (Grade-Level Materials*) Instruction
DIBELS Next Well-Below | Every 2 weeks *Out-of Grade * Has instruction been
Benchmark Materials explicit and
TRC Well-Below Every 4-6 systematic?
(Observational) | Benchmark | weeks When monitoring e Have students been
a student in out-of-grade provided enough time
DIBELS Next Below Every 4 weeks materials for DIBELS, in instruction?
Benchmark progress monitoring onceé | e Have students had
TRC Below Every 4-6 per week is ideal, though multiple practice and
(Observational) | Benchmark | weeks every other week may be application
sufficient to determine opportunities for new
DIBELS Next At Recommended growth. learning?
Benchmark but not e Have students had a
required **See links below negative, positive or
TRC At Recommended for additional guidance questionable
(Observational) | Benchmark | but not from assessment authors. response to
required instruction?
DIBELS Next Above Recommended e How have other
Benchmark but not students responded
required to instruction?
TRC Above Recommended e How does instruction
(Observational) | Benchmark but not need to change in
required response to student

needs (increased
scaffolding; extending
the learning)?




What assumptions have we made?

e Teacher knowledge and skills of teaching reading

e Teachers having the right tools to assist in teaching reading
o Must have a structured phonics curriculum

e Teacher knowledge and skills on data literacy

e Teacher pressure on feeling the data is evaluative does not
change the ability to teach reading



ne right and delivered with
ne right level of intensity and duration to

ne right children at

ne right time.

-- Joseph K. Torgesen, Catch Them Before They Fall (1988)
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Journey to Reading

Dyslexia Easy

5.0%

Relatively Easy
35.0%

Difficult
40.0%




“Teaching reading IS rocket
science.”

- Louisa Moats




